
Most evaluation in Africa today is rooted in 
dominant Western approaches. This presents 
at least two problems. First, Western evaluation 
methods and approaches, when used in 
Africa, may in fact lack validity, leading to low 
quality evaluations, wrong conclusions, and 
bad development outcomes. Second, Western 
evaluation approaches may encourage 
subjugation of African culture through 
neo-imperialism and the ‘colonization of the 
mind.’ These problems have been addressed in 
recent years through a focus on Made in Africa 
Evaluation (MAE). Given the current state of 
development of this nascent yet increasingly 
influential concept, we conducted research to 
contribute towards a be!er definition of MAE. 
This brief article presents the background, 
methods, and findings from that study. We 
conclude that MAE is based on the standards 
of the African Evaluation Association (AfrEA), 
using localized methods or approaches with the 
aim of aligning the evaluation process with the 
lifestyle and needs of African people while also 
promoting African values.To
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Introduction

T he field of evaluation 
in Africa is at a critical 
juncture. It is growing in 
leaps and bounds, with 
more and more national 

governments, voluntary organizations 
of professional evaluators (VOPEs), 
and organizations getting serious 
about increasing the quality and 
capacity to do and use evaluation 
across the continent. Alongside this 
impressive growth, the field also faces 
new scrutiny and questions about the 
possibilities for an evaluation theory 
and practice that is responsive to the 
diverse contexts and needs of the 
continent. Many efforts have been 
exerted to respond to these questions 
and concerns. An example is a forum 
held in 2012 by African thought 
leaders in evaluation, in Bellagio, 
Italy to discuss what is meant by 
African-rooted and African-driven 
evaluation (Chilisa 2015). Further, 
some evaluation thought leaders 
in Africa, such as Bagele Chilisa, 
Fanie Cloete, Zenda Ofir, and others 
have begun to conduct research and 
develop a literature base that address 
what constitutes African-rooted and 
African-driven evaluation. 

If program evaluation practice 
across the continent is going to 
reflect African culture and history, 
with a minimal influence of Western 
hegemony, and is going to help 
evaluation commissioners and others 
have more clarity about responding to 
contexts and needs of the continent, 
there is a need to ascertain the current 
state of African-rooted evaluation, 
often referred to as “Made in Africa 
Evaluation” (MAE). In particular, there 
is a need to better define the concept 
of mae and examine the extent to 
which it is gaining acceptance and 
prominence among evaluators on 
the continent. 

Prominent African evaluation thought 
leaders like Bagele Chilisa moved the 
field towards clarifying the notion of mae 
to prevent the proliferation of an overly 
dispersed conceptualization of the 
idea—to keep it from becoming an empty 
buzzword or catch-all phrase. Chilisa 
(2015) explored the history, meaning, and 
practice of the concept by examining 
the consensus (and dissensus) among 
some expert evaluators in the field. 
Her landmark synthesis paper yielded 
notable results, one of which was the 
identification of potential ways forward 
for the mae concept in Africa. 

Key Messages

 ❚ Western evaluation approaches applied in Africa may lack validity and may propagate 
neo-imperialism and the ‘colonization of the mind.’

 ❚ Made in Africa Evaluation (MAE) is a promising approach to address these problems, but 
the concept requires a clearer and more concise definition.

 ❚ According to our study conducted with a handful of evaluation thought leaders in Africa, 
MAE is based on the standards of the African Evaluation Association (AfrEA), using 
localized methods or approaches with the aim of aligning the evaluation to the lifestyle 
and needs of African people while also promoting African values.
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Having laid this groundwork, Chilisa’s 
study stopped short of offering a concise 
definition of MAE around which some 
consensus could arise. As such, building 
on Chilisa’s foundational work, the 
purpose of the study presented in this 
brief is to contribute further to MAE’s 
conceptualization and definition. 
Theoretically, this study was informed 
by a postcolonial critique of the 
development project and neoliberalism, 
along with concepts drawn from 
work on decolonizing and indigenous 
methodologies. Informed by these 
theoretical framings, we address the 
following research questions: (1) How do 
thought leaders in African evaluation 
define Made in Africa Evaluation? 
and (2) What next steps do African 
evaluation thought leaders prioritize to 
advance the MAE concept?

Background

Before delving into the details of the 
study, we first present a brief background 
discussion, providing some conceptual 
and theoretical foundations for why 
MAE is so important. The discipline 
and the professional practice—and 
especially the industry—of evaluation in 
Africa have been dominated by Western 
theories, approaches, and institutions. 
In this context, it is helpful to think 
about the potential applicability of 
ideas like postcolonial theory, cognitive 
justice, culturally responsive evaluation, 
multicultural validity, and decolonizing 
and indigenous methodologies. 

Postcolonialism doesn’t just pertain to 
temporal and geographic changes that 
followed the independence of former 
colonies—it has to do with deeply seated 
and pernicious relations of power, and 
knowledge that continue to influence 
the culture, the political economy, and 
the life-worlds of people from those 

former colonies (Fanon, 1963; Said, 1979; 
Spivak, 1988). As Spivak, de Sousa Santos 
(2012) and others state, it is a question 
of epistemic violence and epistemic 
(or cognitive) justice. Epistemic justice 
“has to do with the coexistence of many 
knowledges in the world and the relation 
between the abstract hierarchies 
which constitute them and the 
unequal economic and political power 
relations which produce and reproduce 
increasingly more severe social injustice” 
(Toulmin, 2007, p. xv). Fanon and 
others wrote about the dangers of ‘the 
colonization of the mind.’ For example, 
In Decolonising the Mind, Ngũgĩ (1992) 
considers “colonial alienation” ultimately 
an alienation from oneself, identity, and 
heritage, vis-a-vis linguistic oppression 
to be the imperialism's greatest threat 
to the nations of Africa. Elsewhere, in 
terms of finding valid theories to guide 
research, evaluation, and practice in 
various African contexts, Nsamenang 
(1995) examined “the emergence of 
scientific psychology as a Euro-American 
product, which was later imported into 
Africa [and argued] that the current 
theorizing in and the orientation 
of developmental psychology are 
essentially ‘Euro-centric’ in nature and 
hence have limited applicability in the 
context of Africa” (p. 1). 

Globally, the emergence of culturally 
responsive evaluation, multicultural 
validity, and decolonizing and indigenous 
methodologies (Smith, 2013) can be seen as 
part of the response to the threats of the 
colonization of the mind, and of epistemic 
injustice. Kirkhart (2013) contends that we 
can have valid measurements of evaluands 
only when we consider culture in every 
part of the evaluation framework and 
also through an intentional commitment 
to conducting Culturally Responsive 
Evaluation (CRE). CRE is predicated on five 
foundational principles (Hopson, 2004) 
which overlap to a large extent with 

Towards Defining and Advancing “Made in Africa Evaluation”34





eVALUation Matters Third Quarter 2019

MAE approaches: (1) the social location 
of the evaluator ma&ers; (2) evaluators play 
a role in furthering social change and social 
justice; (3) avoiding ethnocentricism means 
embracing multiple cultural perspectives; 
(4) culture is central to the evaluation 
process because of “the profound way in 
which culture (including racial and ethnic 
identity, social origin, class background, etc.) 
shapes worldview, values and norms, and 
thereby impacts the uses of, reactions to, and 
legitimacy of, any evaluation” (Hopson, 2004, 
p. 13); and (5) culturally and ethnically diverse 
communities have contributions to make 
in redefining the evaluation field. From this 
perspective, we sought to be&er understand 
MAE and its links to these related concepts. 

Using a Delphi method 
to develop consensus 

We used a Delphi technique plus semi-
structured interviews to address our 

first research question: How do thought 
leaders in African evaluation define 
Made in Africa Evaluation? The Delphi 
technique is an iterative survey method 
developed by the RAND Corporation to 
systematically solicit informed opinions 
from participants within their domain of 
expertise and knowledge base (Helmer, 
1967; Hsu & Sanford, 2007). 

In line with the guidance about sampling 
from the literature on the Delphi 
technique, seven participants were 
selected after meeting the following 
criteria: (1) Top management decision-
makers, including evaluators or evaluation 
commissioners in Governments, 
Non-Governmental Organizations, and 
bilateral development mechanisms in 
Africa; (2) Thought leaders on evaluation 
in Africa based on their antecedent in 
pioneering AfrEA and championing the 
mae concept; or (3) Scholars who have 
done research on evaluation and 

Statement # Statement Descriptions Source(s)

S1 Questioning evaluations that show successes of projects 
while the reality is completely different

Chilisa (2015), Cloete (2016), 
Mouton et al., (2014).

S2
Conducting evaluation with an eye towards addressing 
the macro-micro disconnect and power relations in the 
community

Chilisa (2015), Mouton et al., (2014)

S3 Conducting evaluation that promotes partnerships 
of knowledge systems and of evaluation actors and 
stakeholders

Chilisa (2015) and Cloete (2016)

S4 Conducting evaluation with an eye towards challenging 
Euro-western worldviews and hidden, subtle racist 
theories embedded in current methodologies

Chilisa (2015), Chilisa & Malunga 
(2012), and Mouton et al., (2014).

S5 Conducting evaluation in African settings using localized 
knowledge, tools and data collection methods

Chilisa (2015), Chilisa & Malunga 
(2012), and Mouton et al., (2014).

S6 Considering Africa-lead and Africa-centric evaluation to 
mean evaluation done by African professionals only

Chilisa (2015)

S7 Conducting evaluation with an eye towards promoting 
African values and worldviews

Chilisa (2015), Chilisa & Malunga 
(2012), and Mouton et al., (2014).

S8 Considering the adaptability of my evaluation work to 
the lifestyle and needs of the African community where 
evaluand is situated

Chilisa (2015)

S9 Considering participatory methodologies as congruent 
with African worldviews and value system

Chilisa (2015), Cloete (2016), and 
Mouton et al., (2014).

S10 Conducting evaluation with an eye on building the capacity 
of participants as co-evaluators and promoting evaluation 
as a way of life for all Africans

Chilisa (2015) and Cloete (2016)

 Table 1: Statements Rated in Round One and their Sources  
(Delphi Questionnaire One)
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have wri&en explicitly or have made 
implied comments about mae in their 
publications. Additionally, participants 
were required to have at least ten years’ 
experience in research or practice. 

For this study, consensus was defined in 
the following way: Expert participants 
were provided with a list of statements 
related to MAE, which were derived 
from a review of the literature. The 
experts then rated how important each 
statement was for the mae concept on 
a scale of one (least important) to six 
(highly important). Consensus was 
ascribed to statements for which there 
was a high mean and low variance (Vo, 
2013). This process, implemented via an 
online survey, was conducted in two 
rounds, with an opportunity in the first 
round for expert participants to also add 
their own original statements, which 
were then rated by all participants in 
the second round. The first round of 
survey instrument contained a list of ten 
statements (Table 1) that describe MAE 
from prominent and common concept 
and ideas that have been used in the 
literature to describe mae and culturally 
responsive evaluation implicitly 
and explicitly. 

The Round Two questionnaire contained 
statements for which dissensus remained 
in Round One and a list of new statements 
based on participants’ suggestions in 

Round One about their views of the mae 
concept that were not captured in Round 
One questionnaire. These additional 
statements were denoted differently from 
the statements originally in the Round 
One questionnaire using B1, B2, etc., as 
presented in Table 2 below.

To add an extra layer of validity to the 
findings from the Delphi, two additional 
participants (who did not participate 
in the Delphi study) were interviewed, 
which allowed them to comment on the 
consensus definition derived from the 
Delphi study.

Made in Africa Evaluation: 
A working definition

At the end of the final round of survey 
and based on the predetermined 
consensus criteria, panellists considered 
four statements as important (S5, S7, S8 
and B3). Since our objective was to define 
the MAE concept, these statements 
each became a building block for part 
of the synthesis definition. These four 
ideas were also corroborated by the 
interviewees when asked what they 
think is central to MAE. Taken together, 
this empirical work yielded the following 
working definition of MAE: Evaluation 
that is conducted based on AfrEA 
standards, using localized methods or 
approaches with the aim of aligning 

Statement # Statements Description (Panellists Suggested Statements)

B1 Conducting evaluation with sensitivity, understanding, and with the intention of making visible 
evaluative African knowledge, values, and worldviews

B2 Conducting evaluation in a culturally sensitive and responsive manner

B3 Conducting evaluation studies that are consistent with evaluation standards developed and used 
by African Evaluation Association (AfrEA) and aligned with the professionalization views of a given 
African country (since Africa is a continent and not a country)

B4 Focusing evaluation on the empowerment of individuals on pursuing their own life choices 
optimally in a given context

B5 Capturing the degree of complexity inherent in the evaluation as accurately as possible

 Table 2: New Statements on MAE Given by Panellists in Round One of Study

Towards Defining and Advancing “Made in Africa Evaluation” 37



Towards Defining and Advancing “Made in Africa Evaluation”38

eVALUation Matters Third Quarter 2019



eVALUation Matters Third Quarter 2019

the evaluation with the lifestyle and 
needs of African people, and that also 
promotes African values.

The way forward to advance mae

Our second research question guiding 
this study was: What next steps do 
African evaluation thought leaders 
prioritize to advance the MAE concept? 
To address this question, we took a series 
of 12 recommendations and ideas for the 
way forward in building the mae concept 
(from Chilisa, 2015) and asked our study 
participants to rate each of them in 
terms of importance and feasibility. 
Those statements and their ratings are 
shown in Table 3.

To help indicate, at a glance, which 
items were ranked as having both high 
importance and high feasibility, we also 

created a ladder diagram, as shown in 
Figure 1.

Notably, statements W10 and W4 stand 
out as being seen as both important and 
feasible, which can point the field in 
the right direction toward high-priority 
next steps for MAE. These are: Review 
AfrEA guidelines in the light of the mae 
approach; and Fund research on MAE 
and evaluation that may be used as a test 
case for MAE.

Implications and conclusions 

In light of the existing literature, the 
results of this study have a number 
of implications for evaluator training 
and capacity building, research on 
evaluation, and evaluation practice. In 
what follows, each of these categories 
is addressed.

Statement # Statement Descriptions Importance Feasibility 

W1 Create a team to promote MAE. 3.71 4.0 

W2 Establish research groups on MAE and publishing scientific articles 
and results of assessments that use MAE. 

4.43 3.71 

W3 Organize international conferences and seminars on MAE and 
funding presentations to international organizations of papers on 
MAE. 

4.14 3.86 

W4 Fund research on MAE and any evaluation that may be used as a 
test case for MAE. 

4.43 4.0 

W5 Create partnerships to fund African academic institutions to 
engage with evaluation that is inclusive of MAE. 

4.43 3.23 

W6 Create a course/curriculum on MAE and funding short courses 
on evaluation. 

4.43 3.71 

W7 Develop strategies for MAE to influence national and regional 
evaluation policies. 

3.57 3.0 

W8 Create strategies for MAE to influence regional and national 
policies. 

3.57 2.86 

W9 Set up evaluation review boards. 2.71 2.29 

W10 Review AfrEA guidelines in the light of the MAE approach. 4.29 4.29 

W11 AfrEA should engage other African organizations such as the 
African Union (AU) and other global partners. 

4.0 3.14 

W12 AfrEA should develop strategies to strengthen its government to 
enable engagement with partners. 

3.43 3.0 

 Table 3: Twelve Statements and the Summary Statistics  
for Chilisa’s Way forward for MAE
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Evaluator training. The recognition 
that AfrEA and other VOPE guidelines, 
the use of localized knowledge and 
approaches, the lifestyle of the people, and 
the promotion of African values are very 
central to Made in Africa Evaluation, speaks 
of the need for the field of evaluation 
to continue to grow. Beyond acquiring 
technical competencies, African evaluators 
need to be taught African philosophies 
(woven through the entire fabric of the 
continent). For example, Africans cherish 
the hierarchical structure more than 
the egalitarian structure prevalent in 
most Western societies. They prioritize 
collectivism over individualism. These are 
some of the philosophies and worldviews 
that evaluators plying their trade in Africa 
subscribe to.

Evaluation practice. For continuous 
growth and development in any field 
and endeavour, there is the need to 
revisit the foundation and improve 
on it continually. The governing board 
of AfrEA should look into reframing 
AfrEA guidelines to align it with the 
current thinking on the mae concept. 
Going further, the board should improve 

on the professionalization of the field 
by making sure those who apply to be 
members of the association demonstrate 
competence in reflective, situational 
management,  and interpersonal 
practices. This effort will take the field 
a notch higher, beyond technical skills, 
for ‘harder’ skills like reflexivity. The 
Canadian Evaluation Society (CES) 
has demonstrated this by making sure 
members meet certain requirements to 
obtain the credentialed evaluator status.

Research on evaluation. One key finding 
from this study is the ned for further 
research to operationalize localized 
methods and approaches, something 
which this current edition of evaluation 
Matters is helping to address. What 
sits underneath it (localized methods/
approaches)? Why do we use storytelling? 
Why do we use local courts? Why do we 
use campfires? Also, what are the ways 
to actively recognize this in evaluation 
reports? Worthy of note are efforts made 
by Chilisa (2012; 2015) to describe these 
terms. However, the findings from this 
research still argue for further research 
along this line. As with every good 

Figure 1: Levels of feasibility and importance of ideas to move MAE forward. 

Importance Feasibility
W1 W2 W3 W4 W5 W6

W7 W8 W9 W10 W11 W12

4.43

3.23

4.0

4.294.43
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nascent and emerging concept, the 
MAE will continue to be enriched. It 
will continually be shaped and framed 

by different perspectives and thinking 
so that we can start seeing changes in 
practice. 
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